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The relationship between the developmental stages of
a child's written language acquisition and the achievement
of written language efficiency was studied.

Through

research, developmental stages were identified, and used to
suggest objectives for a second and third grade writing
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curriculum guide.

Activities that would aid in the

achievement of the given objectives are suggested.
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CHAPTER ONE
Introduction
Student writing has rarely been the subject of
headlines.

Today, however, writing, and its importance as

an essential lifetime skill, is being looked at closely by
both the public and professional educators.
Writing skills are an important component of the
communication process.

Public education places much

emphasis on the acquisition of these skills in the upper
elementary and high school years.

However, during primary

years, the teaching of independent writing skills often
takes a backseat to the teaching of reading and listening
skills.

Successful communication demands proficiency in all

three areas:

listening, reading and writing.

Public

education must develop as rigorous and stringent approach to
independent writing instruction in the primary years as it
has for reading and listening instruction.
Independent student writing should be an integral part
of every primary curriculum.

Writing expectations for

primary students have been centered on the acquisition of
correct letter formations and not on the communication
process.

Writing should be taught as a process which can

convey a child's message.

The development of efficient,

independent writing skills should be taught concurrently
1
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with beginning reading and listening skills.

If successful

communication is to be an important goal of public
education, writing expectations for the primary grades must
go beyond what is ordinarily required.
Scope and Problem
The scope of this project was the development of a
second and third grade independent writing guide.

The lack

of a systematic, sequential, independent curriculum in
Ocosta School District prompted the writing of this guide.
The focus was on the continuing development of independent
writing skills in the second and third grades.
Purpose
It was the purpose of this project to develop a second
and third grade writing curriculum guide.

This guide was

designed to extend the foundation skills of independent
writing through second and third grade.

This curriculum

guide was developed and was meant to be used in conjunction
with the kindergarten and first grade guide produced by
Heidi Borrud (1984).
Limitations
This project was limited by several factors:
1.

This guide was designed for use with students that have
done independent writing in kindergarten and first
grade.

)

2.

The guide placed a heavy emphasis on phonics as a
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writing tool.

This focus was selected to make it more

adaptable in a school district which uses a phonetic reading
series.
Assumptions
The following points were assumed:
1.

These activities would be most effective when used in
conjunction with the kindergarten and first grade
activities developed by Heidi Borrud (1984).

2.

Independent writing is a process which must start in
kindergarten and be reinforced each year.

3.

This guide would be more effective when used in a school
district which uses a phonetic reading series.

)

4.

This guide emphasized the mechanics as well as the
process of independent writing.

Definition of Terms
Independent Writing - This term is used to refer to
writing that is done by a child in order to convey a
meaningful message.

The child employs phonetic spelling so

thats/he does not have to be dependent on the teacher for
spelling.
Key Word - This term is used to describe the process in
which a child chooses to dictate to a scribe and copy or
write phonetically to complete a sentence.

It is a means of

developing a foundation writing vocabulary using words that
are most meaningful to the student (adapted from AshtonWarner, 1963).
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Story Starters - Story starters are designed to spark
the student's imagination.

They are usually one or two

sentences that give the student writer an initiating event
with which to start his story.
Personal Dictionary - Personal dictionaries are books
in which a child keeps words that he has chosen to learn
because they are meaningful to him.

The words are divided

alphabetically in order to ensure easy access for the
student.
Remainder of the Paper
Chapter 2 contains a review of the literature available on the project.

Chapter 3 lists guidelines used to

select the activities and the format chosen to present them.
Chapter 4 contains teacher guidelines and the activities
developed for this project.

Chapter 5 summarizes the

project and presents recommendations for future study.
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CHAPTER TWO

Review of the Literature
It is the purpose of the review of the literature to
summarize the information found on the development of
written communication skills.

In this subject area, the

variety of resources is limited.

Graves (1981:197} has

suggested that writing research in the nineteen-eighties
must "include closer and longer looks at children while they
are writing."

Included in the chapter are sections on the

nature of written communication, the acquisition of spelling
skills, the emerging forms in written communication, and
suggestions for editing.
The Nature of Written Communication
Efficiency in written language is usually the last
language mode to develop (Phelps-Gunn and Phelps-Terasaki,
1982}.

Because of our system of education, this mode often

emerges formally in school (Dyson and Genishi, 1982}.

It is

important for educators to understand the development of
this process.
Writing requires a complex series of abilities and
prerequisites.

Children acquire language through

interactions with their environment.

These interactions are

stored as mental symbols that represent the original

)

experience.

They are the language of thought, or inner
5
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language (Johnson and Myklebust, 1967).

Soon after the

inner language system is functioning, the receptive oral
language system (listening comprehension) allows children to
unite auditory language with their inner language system.
For communication to be successful the auditory input must
have enough shared meaning with the inner language system to
be meaningful (Johnson and Myklebust, 1967).

In other

words, unless the child has had some prior experience with
what he is hearing, or can conform it to experiences he has
had, a mismatch between receptive oral language and inner
language occurs.

If this happens, the communication is not

successful.
Speech, the next developmental step in the language
mode, is derived from listening comprehension (Clark and
Clark, 1977).

Listening adds new information and language

to the experiential base.

Speech then emerges from the

inner language system outward to the potential audience.
Speech matches auditory symbols to audience response.

When

the audience reacts in a desired manner, the communication
has been successful.

If the desired reaction is not

obtained, the speaker then knows he must go back and change
the oral language (Sulzby, 1982).
Inner language and oral language change as a child
matures.

Oral language becomes more complex as the social

need to communicate in-depth content becomes apparent.

)

Inner language is refined into a system of meaning units.
This refining process eventually adds another step to oral
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corcununication.

The meaning units must be recoded into

complex sentences.

Both the receptive (listening

comprehension) and expressive (speech) modes of language
continue to contribute to the inner language system
(Phelps-Gunn and Phelps-Terasaki, 1982).
Reading and writing add the visual-motor component to
the already learned auditory component (Clay, 1983).
Writing adds the transformation of the meaning units into
their visual counterpart.

Writing at its best is a process

which derives from competency in all language modes but, in
reality, often occurs before specific language mode
competencies are achieved.
Written expression requires the recoding of auditory
language into visual language (Phelps-Gunn and
Phelps-Terasaki, 1982).

The recoding is a two-step process:

1) the smaller meaning units are changed to auditory
language and 2) the auditory language is changed into a
visual language.

This visual language is an arbitrary and

abstract system of symbols which must be learned before
efficient written expression can take place.

This entire

process is aided by a well-developed auditory, visual, and
motor perception and proficiency in the visual-motor
requirements of the chosen writing system.

The auditory,

visual, and motor systems must co-ordinate and work together
smoothly (Clay, 1975).

)

8

Writing, unlike speech, does not have a present
audience (Clark and Clark, 1977).

The writer must provide

the scope of information needed and present the content
clearly.

The writer may not have any idea of the

experiential base and comprehension scope of the reader.
The information must not be directed to the writer himself
but rather aimed to fulfil the needs of an unknown audience.
Written communication, therefore, cannot be just "talk
written down"

(King and Rentel, 1981:721).

Speech can be

redirected and refined by gauging the reaction of the
audience.

Written communication does not have that option.

An appropriate writing mode (narrative, descriptive,
expository or argumentative) may be chosen.

Writing recodes

speech into a more complex and formal means of
communication.

Since this is a formal means of communi-

cation, the writer unconsciously is alerted to written
errors by matching what is written to the intent of the
inner language system.

It is not the same as the conscious

adherence to compositional demands, but is more of a
mechanism to ensure meaning (Phelps-Gunn and PhelpsTerasaki, 1982).
The final step in written expression is the writer's
conscious effort to ensure meaning.

By decoding the written

symbols and applying the conventional system of grammar, the
writer is able to determine if his audience will be able to
understand the communication.

Editing is under the control

of the writer (Graves, 1983).

He can shape the writing to

9

meet the accepted conventions.

The conventions are not

under the writer's control but must be followed to ensure
success of the written communication (Barcheck, Kittell and
Love , 19 7 5 ) .
The processes described are all part of the nature of
writing.

The weakness of one language mode does not

preclude the ability to have written communication but
decreases the efficiency of the written communication.
Phelps-Gunn and Phelps-Terasaki (1982) suggested that
efficient writing requires:
1.

Development in expressive and receptive language modes.

2.

Adequate visual, auditory, motor and visual-motor
integration skills.

3.

A sense of audience and the intent of the written
communication.

4.

Ability to use the accepted writing conventions.

The Acquisition of Spelling Skills
One of the biggest concerns parents and many educators
have about children's written communication is the
acquisition of correct spelling.

Graves (1983:183) believed

that,
Spelling is a form of etiquette that shows the writer's
concern for the reader. Poor spelling in the midst of
a good piece of writing is like attending a lovely
banquet but with the leavings of grime and grease from
the previous meal still left on the table.
Nevertheless, it is important to realize that spelling is a
developmental skill (Dobson, 1983).
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Temple, Nathan, and Burris (1982) in their book, The
Beginnings of Writing, divided spelling development into
five stages:

1) prephonemic, 2) early phonemic, 3) letter

name, 4) transitional, and 5) correct.
Prephonemic spelling is the stringing together of
letters or visual language without attempting to represent
speech sounds in any systematic way (Dobson, 1983).

The

writer has recoded his inner language to auditory language,
and recoded the auditory language into visual language.
This string of letters resembles writing but does not
function as writing because the writer has not learned the
appropriate symbols and their correspondence to auditory
language.

Prephonemic spellers usually do not know how to

read but realize that letters are supposed to represent
language in some way (Kamler and Kilarr, 1983).
In early phonemic spelling, children attempt to
represent phonemes (units of auditory language) in words
with letters.

Early phonemic spelling is limited because

children write down letters for one or two sounds in a word
and then stop or finish the writing with a random string of
letters (Temple, Nathan, and Burris, 1982).
Letter name spelling (Dyson, 1981) is the practice of
breaking a word into its phonemes and representing the
phonemes with letters of the alphabet.

The letters are

chosen by the similarity of the letter names to the phonemes

)

in a word, not to the sound.

Letter name spellers
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understand the concept of a word and can break a word down
to individual phonemes.

They are usually non-readers.

Transitional spellers spell words using the sounds the
letters represent to stand for the phonemes in a word.

They

are able to generalize many of the features of standard
English spelling.

Transitional spellings will be mixed with

correctly spelled words (Dobson, 1983).
spellers are readers.

Transitional

They have learned the visual language

well enough to make generalizations about the recoding of
auditory language.

Their generalizations may be faulty

because they are making decisions based on their experiential base.

In other words, their inner language does not

contain enough units of meaning to bring about the correct
generalization.

As children are exposed to more reading and

print, their generalizations about standard spelling improve
(Forester, 1980).
Correct spelling does not mean that every word is
spelled correctly.

It is the stage of conscious and

unconscious corrections.

A correct speller has stored the

generalizations of standard spelling in his inner language.
When the visual language does not match correctly with the
intent of the inner language, the speller unconsciously
corrects the spelling, or makes a conscious effort to
correct through proofreading.

A correct speller is one who

has the tools to realize and correct spelling mistakes
(Phelps-Gunn and Phelps-Terasaki, 1982).
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The presence of developmental stages in standard
spelling acquisition suggests many things about the methods
of spelling instruction.

Hodges (1982:284) contended:

A rationale for instruction that has dominated the
teaching of spelling . • . is based in a belief that,
for most people, spelling ability is largely a
consequence of memorization and drill which, because
English orthography is not a dependable reflection of
speech, should be focused on graphic rather than
phonetic aspects of words.
The work of linguists such as Venesky, Halle, Hall and
Chomsky indicates that the English alphabetic writing system
indeed has order.

Chomsky and Halle (1968) took a deep look

at English orthography and said that in English spelling,
phonetic differences are often ignored in order to maintain
symbol similarity among meaning related words (e.g.,
congress-congressional, sane-sanity).

Hodges (1982) noted

that Hall concluded that English orthography, while not
maintaining a one-to-one correspondence between speech
sounds and graphic symbols, could be classified as being
regular, semi-regular, and irregular.

It is time for

educators to acknowledge the presence of order in what was
once thought to be an irregular alphabetic writing system
and plan their instructional methods accordingly.

The focus

should now be on instructional methods research has shown to
work (Hodges, 1982).
The acquisition of spelling ability as part of the
acquisition of written language skills is also governed by

)

the cognitive processes that are involved in language
development (Hodges, 1982).

As stated earlier, language
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development is based on the establishment and continuous
refining of an inner language.

Just as other language modes

are affected by environmental interactions, spelling ability
is affected too.

It would seem that children "learn to

spell by spelling" (Forester, 1980:193).
Emerging Forms in Written Composition
As a child progresses through the developmental stages
of written language acquisition, he begins to be concerned
with the message his writing will project to an audience.
young writer develops a sense of purpose for his written
communication to achieve a "coherent wholeness"
Rentel, 1981:723).

(King and

These emerging voices can be divided

into three major categories:

1) the expressive voice, 2)

the transactional voice, and 3) the poetic voice (Sealey,
Sealey, and Millmore, 1979).

Each category denotes the

writer's purpose.
Sealey, Sealey, and Millmore (1979:4) defined the
expressive voice as using "language which is close to the
self • • • • to verbalize his consciousness, and to exhibit
his close relation to the reader."

Usually expressive

language sounds a lot like talk and a great deal of a
child's early writing will fall into this category.

For a

child, the expressive voice is often the easiest voice in
which to write (Britton, 1970).

This is so because it

allows the writer to communicate feelings without taking
into account the needs of an unknown audience and the

A
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constraints of compositional demands.

The expressive voice

corresponds to the expressive mode of composition.
The transactional voice uses language concerned with
getting things done.

It can involve giving information,

instruction, attempting to persuade, or to advise.

The

transactional voice encompasses the descriptive, argumentative and expository modes of composition (Temple, Nathan,
and Burris, 1981).

Writing in the transactional voice

requires attention to the needs of the audience and to
compositional demands.

The expository mode of the

transactional voice can be used to explain a subject or give
directions.

The descriptive mode is written communication

which helps the audience visualize something through
)

focusing on unique or individual characteristics (Temple,
Nathan, and Burris, 1981).

The argumentative mode offers

evidence in support of a statement and must have a clear
structure and content.

Because the demands of structure,

content and knowledge of audience are often beyond a
beginning writer's experiential base, the transactional form
is one of the most difficult forms for a young writer to use
consistently (Phelps-Gunn and Phelps-Terasaki, 1982).
Britton (1970:170) defined the poetic voice as a
"verbal object."

It is meant to stand as something that can

be admired as a whole and that does not change for the
audience.

The audience does not interrupt.

The poetic

voice includes the narrative and poetry modes of composition.

The narrative mode often takes the form of a story.
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same sense of organization found in stories written by
adults.

Mandler and Johnson (1977) identified a simple

structure as including:

a setting, an initiating event, an

internal response, a goal, an attempt, a consequence, and a
reaction.

The poetic voice is also difficult for beginning

writers to use consistently.
The categorization of beginning writing forms is not by
any means exclusive (Sealey, Sealey, and Millmore, 1979).
There is no hierarchy and some of the forms overlap or
predominate as children conununicate in writing (Milz, 1980).
Britton (1970), in Language and Learning, pointed out that
young children will not be able to comply fully with all the
demands made by readers of transactional or poetic writing.
It is the attempt to achieve these demands that allows
children to gradually gain proficiency in these forms.

This

in-between form of written composition is called the
transitional stage.
The transitional stage encompasses writing that falls
between the expressive voice and transactional voice or the
expressive voice and poetic voice (Britton, 1970).

Most of

a child's early writing attempts will switch from voice to
voice, making it transitional.

Writing in the transitional

category should be welcomed because it indicates development
along the correct lines.

16

Editing
Editing of a written communication is the final step in
the writing process.

Editing gives the writer more control

over the final product.

It also allows him to be more

removed from his message, thus showing an awareness of
audience (Sulzby, 1982).

A child's growing awareness of an

adult communication system is reflected in the development
of his editing ability (Milz, 1980).

Since learning to

write requires the writer to solve a complex set of
problems, editing is a problem solving skill (Kamler and
Kilarr, 1983).
Graves (1983:152) identified and ordered the editing
concerns children attend to in their writing development.
The concerns are listed by order of dominance in a child's
writing.

Graves also suggested that, "from the outset

children are able to make changes in most of the five
areas."

The concerns listed by Graves are:

1.

Spelling.

2.

Motor-aesthetic issues.

3.

Conventions (punctuation, capitalization).

4.

Topic and information.

5.

Major revisions (addition and exclusion of information,
reorganization).
Conferencing, between a teacher and student writer, can

assist the writer in co-ordinating the processes of writing
(Dyson, 1982).

In a conference the teacher needs to begin

by focusing on meaning rather than form (King and
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Rentel, 1981).

A writer whose structure and form is

constantly corrected will stop writing (Milz, 1980).
According to Graves (1983:271), the conferencing
teacher must build a "scaffolding."

A scaffolding contains

the elements necessary to a conference.

Graves suggested

the following:
1.

Predictability.
should be set.

The conference setting and timing
The structure should allow the child to

do most of the speaking.

The teacher should ask a few

predictable questions.
--What is this about?
--Where are you in the draft?
--What will you do next?

)

--What part do you like best?
--How did you happen to get into this subject?
2.

Focus.

The teacher should not center attention on more

than one or two features at a time.

Early conferences

should focus on information, second conferences on
organization.

The conference before the final draft

should focus on mechanical skills.
3.

Solutions.

Teachers need to show what they mean rather

than tell a child what to do.
4.

Reversal of roles.

Children should be free to initiate

questions and comments and to show their own solution.
5.
)

Playful structures.

A combination of humor, experimen-

tation and discovery should be used.

18
Conferencing does not have to be a formal process.

It

can happen at a student's desk and be very brief, or it can
happen in the classroom and take more time (Graves, 1983).
Conferencing techniques can also be taught to students for
use with their peers.

A student writer's interaction with a

teacher or his peers will show him that he "needs to write
in order to learn"

(King, 1980:168).

Research has indicated that the acquisition of writing
skills is a developmental process and can not be accelerated.

However, writing skills can be enhanced by the

opportunity to attempt writings with different purposes.
Efficiency in writing should be the goal of writing
instruction.

A writer needs to have an opportunity for oral

practice, composing and editing.

)

CHAPTER THREE
Procedure
The activities in this project were chosen to aid in
the development of efficient written communication.

An

examination of the literature suggested that children be
given opportunities to practice oral and written language
with a specific purpose.

The activities were divided into

oral or written communication categories.

Each category

contained activities designed to provide practice in the
expressive, transactional, and poetic voice.
Criteria for the Selection of Writing Activities
1.

The activity could provide practice in the stated
language mode.

2.

The activity included oral discussion and an
opportunity to model oral or written communication
in the correct mode.

3.

The activity could be easily modified to meet the
needs of the classroom teacher.

4.

The activity required few materials not available
in a classroom.

5.

The activity would be appealing to students and
encourage writing.

19
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Format for Activities
The following format was chosen to present the
activities.

It is:

1.

Name of activity.

2.

Purpose of activity.

The voice in which the students

practice communication:

expressive, descriptive,

expository, argumentative, narrative, or poetic.
3.

Procedure to be followed.

The suggested method of

introducing and performing the activity.
4.

Example or alternate ideas.

This section contained

examples of the described activity or possible
variations to the activities.

CHAPTER FOUR

The Project
It is the purpose of the activities presented to
suggest ways to enhance oral and written communication.
This curriculum guide has been divided into two parts, oral
language activities and written language activities.
The oral language activities are not divided by grade
level because they can be easily adapted to any grade.

The

activities are types of things that can be done in the
expressive, transactional, and poetic voice of oral
language.

They are meant to be used more than one time.

Teacher judgement will obviously dictate the frequency and
complexity of the repetitions.

These activities are models

which are intended to be extended or changed.
The written language activities are appropriate for use
in either second or third grade.

The activities are models

that could encourage writing development.

It is important

to realize that, while they are categorized by mode of
writing, the final product may not meet the requirements of
that mode.

The important thing to look at is the process.

It is the attempting to write in a certain language mode
that helps the development of a writer.
Separate editing activities are not presented in this
guide.

Editing is a part of all composition.

Writing,

without conscious or unconscious editing, is less meaningful
21
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to both reader and author.
extremely important.

The editing conference is

For older writers, it may be desirable

to extend the writing for some compositions over a few days.
The following sequence of editing activities could be used:
First day

- Teacher conferences briefly with student
for meaning.

Second day - Teacher conferences with student for
structure.
Third day

- Teacher conferences with student for
conventions.

Fourth day - Student hands in final draft.
The teaching of written communication skills may appear
to be a complicated process.

The following list of instruc-

tions may serve to clarify some of the questions teachers
could have.

23

Instructions to the Teacher
1.

Writing must be done every day!

2.

Conferencing needs to be predictable and often. It does
not need to be a long, drawn-out affair, five to ten
minutes is adequate.

3.

It is important to provide a non-threatening atmosphere
in which to write.

4.

Writing materials need to be available at all times so
the students have the option of doing writing of a more
personal, expressive nature whenever they wish.

5.

A list of the grammar conventions taught by the
Lippincott reading series is included before the writing
section. These are meant to be suggestions for editing
and used at the discretion of the teacher.

6.

The most common stage of spelling for second and third
graders will be phonemic, with some students moving to
the correct spelling stage. During editing, encourage
students to identify words they feel are misspelled.

7.

It is important to remember that the stated purpose of
the activities is an optimal expectation. Many children
will fall in the transitional stage. For example, a
teacher may see elements of the expressive voice mixed
with the transactional or poetic voice.

8.

If the activity doesn't seem to be successful, stop and
try a different approach. There is no rule that every
piece of writing has to be edited for meaning, structure
and conventions.

24
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Oral Language
The oral language activities are divided into six
sections.

Each section emphasizes a specific purpose.

These purposes correspond to the voices used in written
composition.

They are:

1.

Expressive. The speaker communicates thoughts
close to himself. This type of talk is egocentric
and the speaker usually doesn't pay much attention
to the demands of the audience.

2.

Descriptive. The speaker describes something by
focusing on unique features. This speech is not
successful unless the speaker takes the experiential base of the audience into account.

3.

Expository. The speaker explains something, "How
to • • . " speech. This speech must be sequential
and the speaker needs to pay close attention to the
reactions of the audience.

4.

Argumentative. The speaker is attempting to
persuade or sway people to his point of view. This
speech needs a high degree of organization and
attention to the reactions of the audience.

5.

Narrative. The speaker is relating a story. This
speech needs to be sequential. In oral language,
storytelling usually contains all the elements of a
successful story.

6.

Poetic. The speaker uses words in a manner that
emphasizes the rhythmic and structural qualities of
the language. This speech is difficult to do
independently because of the rigid requirements of
some forms. For younger children, the poetic
purpose is best emphasized as the appreciation of
the "sound" of language.

25
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Oral Expressive Activities
WHEN I WAS SMALL
PURPOSE:

Practice in the oral expressive

PROCEDURE:

Have students bring in pictures of themselves
doing something when they were younger.
Discuss what makes a story interesting and have
students generate the points to cover when
relating an incident. Allow students to
practice in small groups. Have students share
pictures and incidents with class.
HERE'S LOOKING AT ME

PURPOSE:

Practice in the oral expressive

PROCEDURE:

Teacher initiates discussion about important
information to give to others when first
meeting them. Teachers lists information and
models an introduction with another student.
Allow students to think about information.
Divide students into pairs and have them
practice introductions to each other.
THE TENTH BEST THING ABOUT ME

PURPOSE:

Practice in the oral expressive

PROCEDURE:

Teacher reads The Tenth Best Thing About Barney
by Judith Viorst. Ask students to think about
the "tenth best" thing about themselves. Allow
students to share.
HINDSIGHT IS 20-20

PURPOSE:

Practice in the oral expressive

PROCEDURE:

Print "Hindsight is 20-20" on the board. Ask
children to generate possible definitions.
Relate a situation that could define idiom.
When children understand meaning, have them
share experiences the would like to change.
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Oral Transactional Activities
MYSTERY OBJECT

PURPOSE:

Practice in the oral descriptive

PROCEDURE:

Teacher describes object without giving name.
Allow students to guess what is being
described. Students brainstorm list of attributes that made description effective. Teacher
passes out objects to students. Have students
keep identity of object private. Allow time to
examine and develop description. Students
share description and other students try to
recognize object.

ALTERNATE:

Describe: items in lost and found, students in
class, sport equipment, places around school.
WORD WHEELS

PURPOSE:

Practice in the oral descriptive

PROCEDURE:

Make a large paper wheel. In the hub, write a
word that is overused in student writing. Have
students dictate alternate words to fill in the
spokes of the wheel. Post on the wall or tack
on the ceiling as a writing aid.

EXAMPLE:

Common overused words: pretty, good, nice,
like, fun, went, ate, said.
SILLY SHOES

PURPOSE:

Practice in the oral descriptive

PROCEDURE:

Teacher collects ten different shoes and puts
them in view of the class. Teacher models an
oral description of one of the shoes, emphasizing the unique features. Students try to
identify the correct shoe. Have students
select a shoe to describe. Allow time to
prepare. Pair off the students and have them
give descriptions to each other.
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NAME THAT CHARACTER
PURPOSE:

Practice in the oral descriptive

PROCEDURE:

Teacher acts out role of familiar storybook
character. After identifying character,
students discuss what made the portrayal
effective (tone of voice, speech and physical
mannerisms). Students generate a list of
familiar storybook characters. Students choose
a character and plan a portrayal. Allow time
to practice. Students share their portrayals,
choosing a student to guess who they are.
WHAT A LEMON

PURPOSE:

Practice in the oral descriptive

MATERIALS:

One thin slice of lemon for each student

PROCEDURE:

Pass out a slice of lemon to each student.
Have students smell the lemon and dictate as
many different words as they can think of to
describe the smell. Follow the same procedure
using the other senses, sight, taste, touch and
hearing.
SOUNDS OF THE SCHOOL

)

PURPOSE:

Practice in the oral descriptive

PROCEDURE:

Open classroom door. Have students sit at
their desk and close their eyes. With their
eyes closed have them listen for every sound
they can hear. Allow about two minutes. Make
a list of sounds on the board.
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HOW TO • • •
PURPOSE:

Practice in the oral expository

PROCEDURE:

Discuss common actions that people do everyday.
Have students think about the steps they take
to do something. Discuss the importance of
sequence. Teacher models "How to • . • "
sequence and students follow directions, (e.g.,
How to wink). Brainstorm a list of actions and
have students choose one. After allowing time
to prepare, pair off students and have them
give directions to each other.

EXAMPLES:

How to:

jump rope, open a door, zip a jacket.
MAKE A LETTER

PURPOSE:

Practice in the oral expository

PROCEDURE:

Divide children into pairs. Designate one
child as the communicator and one as the
receiver. Put a barrier between the communicator and receiver so eye contact is cut off.
Give communicator card with a manuscript
letter. Give receiver blank card and pencil.
Allow communicator time to prepare description
of letter. Have communicator give directions
to form letter. The receiver follows them.
Compare results and switch roles.

ALTERNATE:

Try with simple shapes or numbers.
GADGETS

PURPOSE:

Practice in the oral expository

MATERIALS:

Assortment of kitchen gadgets

PROCEDURE:

Pass out gadgets to students. Divide students
into small groups and allow them time to figure
out how the gadget works. Have students take
turns explaining how they think the gadget is
used.
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PEER TUTORING
PURPOSE:

Practice in the oral expository

PROCEDURE:

Select a simple task like how to zip a zipper.
With the help of students, break the task down
to all of its steps. Have students practice
until they are able to explain process without
gestures. Pair up students and have them
practice with each other. Assign each older
student a younger student (e.g., a
kindergartner) and have the older student teach
the younger student how to zip a zipper.

ALTERNATES:

Teach younger students how to: turn on a tape
recorder, use a language master, check out a
book in the library.
THE HAIR CUT

PURPOSE:

Practice in the oral expository

PROCEDURE:

Give students a situation in which they will
have to explain what they want done (e.g., a
haircut). Divide into pairs. Have one student
role play the part of the customer and the
other the part of the beautician.

ALTERNATES:

Role play: a customer and a waitress, a
customer and a shoe salesman.
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SOAPBOX SPEECHES*
PURPOSE:

Practice in the oral argumentative

PROCEDURE:

Have students draw up a list of unsettled
problems. Change problems to pro and con
statements. Teacher models one statement as an
example of an argumentative speech. Assign
statements randomly and allow students time to
prepare arguments. Have both pro and con sides
speak to class.

EXAMPLES:

Children should be paid for working at school.
Children should not be paid for working at
school.
The kitchen should serve ice cream every day.
The kitchen should not serve ice cream every
day.
*(Gould, 1975:112)
PEOPLE'S COURT

PURPOSE:

Practice in the oral argumentative

PROCEDURE:

Show video tape of People's Court television
program. Discuss ineffective and effective
aspects of arguments used by participants.
Discuss role of the judge as a moderator.
Choose judge and defendents. Allow rest of
class to be jury. Set up complaint. Allow
time for students to develop arguments. Hold
court and have class vote on outcome.

EXAMPLES:

Goldilocks was trespassing in the Bear's
cottage.
The Dukes of Hazard were speeding.
Garfield ate all the food in the refrigerator.
BOTH SIDES

PURPOSE:

Practice in the oral argumentative

PROCEDURE:

Teacher puts statement, "School should be two
months long," on board. Students help generate
lists of both pro and con reasons.
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FAIR IS FAIR
PURPOSE:

Practice in the oral argumentative

PROCEDURE:

Put statement, "If teachers can drink pop in the
classroom, then students should be allowed to
also," on the board. Discuss meaning of "fair
is fair." Brainstorm a list of argumentative
statements. Choose one statement and list
reasons for and against it.

EXAMPLES:

If adults watch television until late at night,
then children should be able to.
If students can get into movies at half price,
then adults should be able to.

POINT OF VIEW
PURPOSE:

Practice in the oral argumentative

PROCEDURE:

Talk about point of view and how it changes the
arguments for or against a statement. Put a
statement on the board that would elicit a
different point of view from a parent and a
child. Pair students and have one argue the
parent's side and one argue the child's side.

32

Oral Poetic Activities
STORYTELLING
PURPOSE:

Practice in the oral narrative

PROCEDURE:

Help students select a primary picture book
from the library. Have students study book and
practice telling story orally. Divide students
into pairs and practice telling story to each
other. When students 'are comfortable with
their narrative, have them tell story to
younger students, using picture book as prop.
FORTUNATELY

PURPOSE:

Practice in the oral narrative

PROCEDURE:

Read the first eight pages of Fortunately by
Remy Charlip. Ask students to add a "Fortunately • . . " or "Unfortunately • . • "
statement to finish the story.
STORY ROUNDS

PURPOSE:

Practice in the oral narrative

PROCEDURE:

Group students in a circle. Designate beginning and ending person in the circle. Teacher
starts a story (e.g., Yesterday Tom looked in
his closet and saw a big brown bear). Beginning person adds another event. The next
person takes it up from there and so on. The
ending person needs to end the action.
ORAL BOOK REPORTS

PURPOSE:

Practice in the oral narrative

PROCEDURE:

Students choose and read a book to give a
report on. Class discusses aspects of stories
to include in report. Students give reports to
class.
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CHORAL SPEAKING
PURPOSE:

Practice in the oral poetic

PROCEDURE:

Teacher chooses a poem that stresses rhythm,
memorizes it, and practices until the rhythm
and meaning are second nature. Group students
and repeat poem twice, asking students to
listen carefully. Ask students to join in.
Repeat poem; two lines at a time. The students
repeat the poem as the teacher mouths the
words. Practice often until children have
memorized the entire poem and can enjoy the
rhythm and meaning.
START WITH 15*

PURPOSE:

Practice in the oral poetic

PROCEDURE:

As a group, compile a list of any fifteen words
that the students like and write them on the
board. Encourage the students to "listen" to
the words. Have the students combine any three
words into a phrase and repeat out loud using
different rhythm.

EXAMPLE:

licorice
jungle
fantastic
frisky

marvelous
whiskers
operation
spacy

grumble
elephants
mercy
giant

snooze
giggle
zigzag

Fantastic licorice elephants.
Frisky giant whiskers.

*

(Frank, 1979:43)
BIG WORDS

PURPOSE:

Practice in the oral poetic

PROCEDURE:

Have students help generate a list of all the
"big words" they can think of. Read through
the list using a loud voice, a soft voice and a
regular voice. Divide the class into three
groups and have each group read the list in one
of the tones. Try it together.
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Written Language
The written language activities are grouped by voice
(expressive, transactional and poetic).

Each activity

should include three components.
Oral practice in the desired mode.

The teacher may use

the oral practice included in the written activity or one of
the previously listed oral language activities.
The writing.

This component can last a few days or be

finished in one session.

It depends on the desired product

and the amount of editing.
The editing.
teacher.

Editing can be done by peers or by the

It can be in-depth or just for meaning.

A list of

the writing mechanics suggested by the Lippincott (1981)
reading series for second and third graders is
- capitalization of first words in a sentence and
proper nouns
- periods
- commas
- question marks
- exclamation marks
- quotation marks
- apostrophes
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PERSONAL DICTIONARIES

PURPOSE:

Vocabulary development

MATERIALS:

Spiral notebook for each student

PROCEDURE:

Have students write one letter of the alphabet
on the top of every third page in the notebook.
When a student asks for a word to be spelled,
have him enter it on the correct page in his
dictionary. Students can also include class
generated lists of words (naming words, describing words) on pages in the back.

ALTERNATES:

A similar process could be used to build a
picture file. Students cut out pictures they
like and put in notebook to be used as writing
ideas.
Expressive Writing

Expressive writing often takes the form of dialogue.
It is personal and reflects an egocentric view of the world.
A monologue is an example of expressive writing.
Expressive writing often appears in other types of
children's writing.

A young writer might begin a

composition in one voice and then insert information of an
expressive nature.
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KEY WORD*
PURPOSE:

Practice in the written expressive mode

PROCEDURE:

Key word is a word or phrase that a child
chooses to write phonemically to complete a
sentence. The teacher writes an incomplete
sentence on the blackboard. The child copies
the sentence on to his own paper. He then
finishes the sentence with his own word or
phrase. It is important that the child reads
back what he has written in order to ensure
meaning. The rereading to the teacher or a
peer is an editing mechanism.

EXAMPLES:

I like school because
I am smart because
I feel scared (angry, happy, excited) when
At home, I am responsible when I
If I were the teacher, I
If I could fly, I would
I like to smell
I like to read about
I like the taste of
I am special. The think I like most about
myself is
Everyone needs help sometimes.
when I
In school I can learn.
Weekends are fun.

I need help

I want to learn

---

On Saturday I like to

The witch cast a spell on me.
into

She turned me

The Purple People Eater is coming! I'm going
to hide
Things can go bump in the night. I am afraid
of
An elf granted me one wish.
I can do anything I want.
Friends are fun.

I wished for
Today I will

With my friends, I like to

* (Adapted from Ashton-Warner, 1963)
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WRITER'S MARATHON
PURPOSE:

Practice in the written expressive mode

MATERIALS:

Individual student journals

PROCEDURE:

Teacher explains what a marathon entails.
Students generate a set of rules for the
writing marathon including time, writing
requirements and prizes. The student who
writes the longest amount of time wins.
The
writing is not meant to be shared.
5 WORDS TO KEEP*

PURPOSE:

Practice in the written expressive mode

PROCEDURE:

Tell students you are taking away all the words
in the world except five.
Ask them to choose
what five they would keep.
Later take time to
orally share words and the reasons for choosing
them. Have students write a phrase next to
each word telling what is special about it.

EXAMPLE:

Heidi my best friend and my sister.
Chocolate for ice cream and candy.
Hugs for feeling good.
Yes for I do!
I agree!
I can!
I will!

* (Frank, 1979:52)
ME*
PURPOSE:

Practice in the written expressive mode

.MATERIALS:

Pocket mirrors for all students and an old
picture of each student

PROCEDURE:

Have students compare today's selves to "old"
selves. Have them think about physical appearance, hobbies, favorites, fears, etc. Teacher
should participate and have students help
generate poem about herself, using the suggested form.
Have students write their own poem.

EXAMPLE:

I used to be
But now I am
I used to be
But now I am

* (Frank, 1979:72)
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TIME CAPSULES*

PURPOSE:

Practice in the written expressive mode

MATERIALS:

One 13 x 11 manilla envelope per student and a
picture of each student

PROCEDURE:

Teacher explains concept of time capsules.
Group brainstorms list of what could be put in
capsules. Students write message to include in
personal capsule, either following given form
or independently. Have a ceremonial sealing of
time capsules and send home to be stashed for
twenty years. Since this is a more personal
type of writing, allow students to edit on
their own.

EXAMPLES:

Today's date is
Presently, my life is
What I most like to do is
I value
These people are important to me
I get angry about
My greatest joy these days is
Lately, I've been hurt about
My best memory is
I worry about
Ten years from now, I hope to be
Before I die, I hope
Recently I've learned
Something else special about me right now is

*

----=------------- .

(Frank, 1979:215)

I AM A MAKER OF . . •
PURPOSE:

Practice in the written expressive mode

PROCEDURE:

Teacher puts form on the board and students
generate possible endings. Students copy form
and fill in their own endings.

EXAMPLE:

I am a maker of
On Mondays I
On Tuesdays I
On Wednesdays I
On Thursdays I
On Fridays I
On Saturdays I
On Sundays I
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SILHOUETTE AUTOBIOGRAPHY
PURPOSE:

Practice in the written expressive mode

PROCEDURE:

Make silhouettes of student's heads on black
construction paper. Cut out and mount on
13 x 11 contrasting paper. Discuss the meaning
of an autobiography and the elements to be
included. Have students write their
autobiography. Mount final draft on construction paper. Cover with silhouette and
staple at the top.
WHO AM I?

PURPOSE:

Practice in the written expressive mode

PROCEDURE:

Have students write a riddle about themselves.
Mount on construction and write the answer on
the back. Post so the rest of the students can
try to answer the riddles.

EXAMPLES:

I am short
But not too short
I have blue eyes
And I love to laugh
Kids are my favorite thing
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STORY STARTERS

PURPOSE:

Practice in the written poetic mode

PROCEDURE:

Story starters are used to spark imagination.
They should include the setting, the initiating
event and the internal response of the main
character. Using this foundation, young
writers should be able to encorporate the main
character's goal into the story. It is necessary for the writer to reword the story starter
in order to incorporate these elements in their
composition. The following questions could
help young writers:
Who is in the story?
Where does the story take place?
What happens in the story?
What does the main character want?
How does he get it?

EXAMPLES:

A big cat jumps through an open window.
Something is chasing it. Tell about it.
You have a pet monkey. He always gets into
trouble. What is his name? What does he do?
The rocket is traveling in space. Where is it
going? What will happen when it gets there?
The helicopter is flying over your school.
Where is it going? What will it do there?
Something exciting waits for you at the other
end of the tunnel through the mountain. What
will you see and hear?
The giant bird said, "Come with me."
you go? What do you see?

Where do

You are sailing on a boat. The wind will blow
you far away to some island. Tell about your
trip.
A horse comes to your bedroom window.
talk. What does he tell you?

He can

You have your own airplane. You are flying
across the sky. Where are you going?
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Transactional Writing
Transactional writing encompasses the descriptive,
expository and argumentative voice.
specific purpose.

Each voice has a

The purposes are:

Descriptive.

Descriptive writing describes something.

The audience expects the writer to convey the essence of the
object by focusing on unique features and not general
characteristics.

Descriptive writing is usually successful

for young writers.
Expository.

Expository writing explains what a thing

is, how it functions, its history, how its parts are
related, and/or how it is related to other things.
Argumentative.

Argumentative writing is used to offer

evidence in support of a statement or to expound on "what
ought to be."
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KEY WORD*
PURPOSE:

Practice in the written descriptive, expository
and argumentative mode

PROCEDURE:

Key word is a word or phrase that a child
chooses to write phonemically to compete a
sentence. The teacher writes an incomplete
sentence on the blackboard. The child copies
the sentence on to his own paper. He then
finishes the sentence with his own word or
phrase. It is important that the child reads
back what he has written in order to ensure
meaning. The rereading to the teacher or peers
is an editing mechanism.

EXAMPLES:

Descript ive
The weather is
Another teacher in this school is
The food at school smells (tastes) like
My bedroom looks like
You have just landed on Planet Candy.
trees look like
The sun is a big star.
like

The

The surface could look

Cold cereal is for breakfast.
sounds like

Cold cereal

Expository
If a plane had no wings, it would
The teacher lost her voice.

She will teach by

Chocolate ice cream is made out of
The recipe for lasagna is
Numbers are used for counting.
used for
Checkers is a great game.

Counting is

One rule is

Television can be entertaining.
on the screen by

The people get

A policeman's work is sometimes dangerous.
policeman

A
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Argumentative
School should be in the summer because
The school day should have four recesses
because
The Seahawks are the best because
Schools do (do not) need teachers (principals)
because
Candy bars are thirty-five cents.
to be free because

They ought

Fresh air and potato chips are alike.
so because
Dogs should have feathers.
is

This is

A reason for this

The moon is (is not) made of Swiss cheese.
is so (not so) because
Women are really stronger than men.
tell this is so because

* (Adapted from Ashton-Warner, 1963)

You can
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JOB DESCRIPTION
PURPOSE:

Practice in the written descriptive mode

PROCEDURE:

Teacher reads some job descriptions to students. As a class, write a job description for
a student. Have students brainstorm a list of
jobs found in a school. Students choose one
and write a brief job description. Allow time
for editing and post final draft.

ALTERNATES:

Write job descriptions for: parents,
grandparents, government figures, storybook
characters.
CRAZY ANIMALS*

PURPOSE:

Practice in the written descriptive mode

PROCEDURE:

Tell the children to write a description of the
craziest animal they can imagine. Stress that
the description will have to be clear enough
for another person to draw a picture from the
description. Model example. Have children
generate a list of words that could be used to
describe. Allow writing and editing time.
Exchange papers and have the students draw each
other's animals.

EXAMPLE:

A Snadogduckzeb
He has a brown head like a puppy. His tongue
is forked like a snake and his neck is as long
as a giraffe. His body is shaped like a duck
but he has elephant legs and people feet. He
wears shoes and socks too! He gets the "zeb"
on the end of his name because his is striped
like a zebra.

* (Spencer, 1972: 43)
OFF LIMITS*
PURPOSE:

Practice in the written descriptive mode

PROCEDURE:

Write a description of eating an ice cream cone
without using any of these words: cone, lick
vanilla, delicious, ice cream, creamy or bite.

ALTERNATE:

Hamburger - omit ketchup, bun, hamburger, bite
Pizza - omit crust, tomato sauce, chew taste

* (Frank, 1979:148)
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MISSING

PURPOSE:

Practice in the written descriptive mode

PROCEDURE:

Draw a picture of a person who could be missing. Write a description telling about the
person's physical characteristics and habits.
Explain why he is missing.
DESCRIBE THAT PERSON

PURPOSE:

Practice in the written descriptive mode

PROCEDURE:

Have a person not usually in the classroom walk
around the room. Make sure he is seen by
everyone. Once the person leaves, have the
children list every word they can think of that
would describe the person. If possible, have
the person return and let the students compare
their descriptions.
MOVIE STARS

PURPOSE:

Practice in the written descriptive mode

PROCEDURE:

Have students brainstorm a list of famous
people. As a group, make a description of one
of the famous people without using his name.
Have students choose a person to describe.
Post and let the rest of the students figure
out the name of the person.

GRIPE
PURPOSE:

Practice in the written expository mode

PROCEDURE:

Ask students if they have ever gotten a toy
that didn't work like it should. List what
they did about it. Ask if anyone wrote a
letter to complain to the company that made the
toy.
Set up a situation that would need a
letter of complaint. Stress that the letter
must explain why the complaint is being made.
Have students write letter.

EXAMPLES:

Complain about: no toy in a box of Cracker
Jacks, no sidewalks in town, sandburrs on the
playground.
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SHOE STORY
PURPOSE:

Practice in the written expository mode

PROCEDURE:

Bring in an old decrepit shoe. Have students
look at the shoe and think about what could
have happened to it to make it look that way.
Have students write a history of the shoe.
DUAL PURPOSE

PURPOSE:

Practice in the written expository mode

PROCEDURE:

Have students generate a list of common
objects. Discuss the intended use of the
object. Take one thing and make a list of
alternate uses. Have students choose on thing
and make a list.

EXAMPLE:

Coat hanger - marshmallow stick, back scratcher
snowshoes, musical instrument.
CURE IT!

PURPOSE:

Practice in the written expository mode

PROCEDURE:

As a group, list some common diseases. Have
students discover a "miracle cure" for one
disease and write the remedy on the board.
Have students choose their own disease and
write it down.

EXAMPLES:

How to get rid of freckles. How to live with a
big nose. What to do for a broken heart. How
to stop a runny nose. How to cure pinkeye.
PAPER EXPERT

PURPOSE:

Practice in the written expository mode.

PROCEDURE:

Ask students how many of them are experts at
doing something. Call on one student. Ask him
how much of an expert he is, showing different
lengths of adding machine tape. When the
student decides his level of expertise and the
length of the tape are the same, give him the
paper. Have the student explain in writing
what he is an expert at until he fills the
paper.
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SMART POTION

PURPOSE:

Practice in the written expository mode

PROCEDURE:

Discuss recipes, ingredients and important
cooking words. Have students brainstorm a
recipe for chocolate ice cream. Emphasize the
importance of sequence in a recipe.
Introduce
idea of a smart potion and brainstorm some
possible ingredients. Have students write the
recipe for the potion.
AT THE MOVIES

PURPOSE:

Practice in the written argumentative mode

PROCEDURE:

Have students choose a movie they've seen and
write a pro or con movie critique. Remind them
to include the reasons why they liked or
disliked the movie.

SIX REASONS FOR • . •

PURPOSE:

Practice in the written argumentative mode

PROCEDURE:

Teacher puts phrase, "Six reasons for going to
school," on the board. Students generate six
possible reasons.
Students brainstorm things
that they could give reasons for.
Student
chooses one and writes six reasons, either in
phrases or sentences.

EXAMPLE:

Six reasons for:
tomatoes, taking a bath, not
feeling like writing, why friends fight, eating
vegetables.
DEAR MOM

PURPOSE:

Practice in the written argumentative mode.

PROCEDURE:

Have students discuss things that they wanted
to do or have but their parents wouldn't let
them. Have students write a letter that will
persuade their parents to let them have something.

ALTERNATES:

After students complete this activity, have
them answer the letters from their parents
point of view.
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BLITZ-0 DETERGENT
PURPOSE:

Practice in the written argumentative

PROCEDURE:

Display and read some magazine advertisements.
Ask the students what things in the ads would
persuade them to buy the product.
Introduce
Blitz-a, the brand new detergent, and have the
children write ads for the product.

ALTERNATE:

Write ads for toys, restaurants, movies,
clothing.
VISIT MAX

PURPOSE:

Practice in the written argumentative

PROCEDURE:

Read Where the
Sendak, to the
Max's journey.
write a travel
other children

Wild Things Are, by Maurice
class. Have children discuss
Have students draw a poster and
advertisement that will convince
to join Max.

DEAR PARENTS
PURPOSE:

Practice in the written argumentative

PROCEDURE:

Read an assortment of school notices to students. Have students write a letter to their
parents, from the viewpoint of the teacher,
persuading them to attend an open house.

ALTERNATE:

Have students write a disciplinary letter from
the viewpoint of the teacher.
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STORY STARTERS
PURPOSE:

Practice in the written transactional mode

PROCEDURE:

Story starters are used to spark imagination.
They should include, the setting, the initiating event and the internal response of the main
character's goal into the story. It is necessary for the writer to reword the story starter
in order to incorporate these elements in their
composition. The following questions could
help young writers:
Who is in the story?
Where does the story take place?
What happens in the story?
What does the main character want?
How does he get it?

EXAMPLES:

You discover a hole in your backyard. It is
big enough to crawl into. You go down, down,
down. What do you find?
The ducks are splashing in the puddle. The
water runs off their backs. It looks like fun.
Tell about it.
You are looking out of your bedroom window.
You see something very different. What is it?
You are a pretty butterfly. Tell about your
life. Where do you go? What do you see?
The dog is sleeping. He is dreaming about
something. Tell about his dream.
You are camping in the mountains. It is late
at night and you are sleeping. You hear a
noise. What is it?
You are riding in the car with your father.
You stop for a traffic light. The light turns
green, but the car won't start. What happened?
You have found a marvelous machine. It is full
of springs and gears. How does it work?
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Poetic Writing
Poetic writing includes the narrative and poetic
voices.

Writing in this mode is meant to be something that

can be admired as a whole.

Stories, plays, songs and poetry

are examples.

Poetic writing is usually structured in a

distinct way.

It is a difficult form for young writers.

In narrative writing, young authors often emphasize
setting, initiating events and attempts but leave out the
internal responses and goals.

Teachers need to suggest a

setting, an initiating event and an internal response to
encourage writers to include more structural elements in
their story.

The elements of story structure are:

A setting.

The main character is introduced in some

place at some time.
An initiating event.

Some occurrence sets the events

in motion in the story.
An internal response.

The main character has an

emotional response or idea and sets a goal.
An attempt.

The character makes an overt action to

achieve the goal.
A consequence.

The action or situation resulting from

the attempt to achieve the goal.
A reaction.

Feeling or action which expresses the

character's feelings about achieving or not achieving his
goal.
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KEY WORD*
PURPOSE:

Practice in the written poetic mode

PROCEDURE:

Key word is a word or phrase that a child
chooses to write phonemically to complete a
sentence. The teacher writes an incomplete
sentence on the blackboard. The child copies
the sentence on to his own paper. He then
finishes the sentence with his own word or
phrase. It is important that the child reads
back what he has written in order to ensure
meaning. The rereading to the teacher or peer
is an editing mechanism.

EXAMPLES:

In the old, dark basement was a dusty metal
box. When the box was opened, out came
Superman used his x-ray vision to see right
through the
Garfield attacked Odie with his water dish.
Odie got revenge by
There was a man, who lived in a
Harry was a dirty dog.
great big

He looked just like a

Tom heard a big crash.
was going to

He got out of bed.

He

It was cold and dark in the cave. George, the
dragon, felt a slimy tentacle on his back.
With a howl of stark fear, he
Thump! Thump! The giant clam was slithering
toward the school.
John started to laugh. He laughed all day and
all night. He wanted to stop.
The dog saw the juicy looking bone in the
garbage can. He wanted that bone!
A leprechaun sat on a mushroom.
"Someone took my gold!"
* (Adapted from Ashton-Warner, 1963)

He was crying,
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CLIFFHANGER*

PURPOSE:

Practice in the written narrative mode

MATERIALS:

Coat hangers for each student in the class.
Longer pieces of paper, the same width of the
hanger.

PROCEDURE:

Teacher defines the term cliffhanger and
provides a model for the students. Students
write the beginning of an exciting story. Stop
the story right at a breathtaking spot. Tape
the story on the hanger and trade with other
students. The other students then finish the
"cliffhanger."

*

(Frank, 1979:149)
END THE STORY

PURPOSE:

Practice in the written narrative mode

PROCEDURE:

Teacher picks a well-known story. Retells it
to the class, changing the action so the
outcome is different. Students brainstorm a
list of stories. Students choose a story, and
rewrite it with a different outcome.

EXAMPLES:

Goldilocks tries to fix the Baby Bear's chair.
The wolf didn't go to Little Red Riding Hood's
grandmother's house. Cinderella's stepmother
was nice to her.
ANIMAL CRACKERS

PURPOSE:

Practice in the written narrative mode

MATERIALS:

Bag of animal crackers

PROCEDURE:

Pass out an animal cracker to each student.
Warn them not to eat them! Have students look
at the cracker and think of an adventure it
might have had before it ended up in the bag.
Have students write an adventure story about
their cracker. Allow students time to write
and edit.
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SILLY TALK*
PURPOSE:

Practice in the written narrative mode

PROCEDURE:

Review dialogue and use of quotation marks and
paragraph formation. Have students help
generate a model dialogue between a knife and a
fork. Brainstorm for a list of other conversation partners. Allow time for writing and
editing.

EXAMPLES:

Dialogue between: pencil and paper, desk and
chair, a car and the road, two books in a desk,
two kinds of food in a refrigerator

* (Spencer, 1972:49)
THE GAME OF THE NAME
PURPOSE:

Practice in the written narrative mode

MATERIALS:

Newspapers

PROCEDURE:

Pass out newspapers to students. Have each
student cut out a word in a headline that
starts with each letter of his name. Use the
words to form a sentence. This sentence could
be used as a title for a story.

EXAMPLE:

Disasters Attack New Areas
LION TALES

PURPOSE:

Practice in the written narrative mode

PROCEDURE:

Read some tall tales to the students. Make a
long sheet of paper by taping some lined paper
together horizontally. Start with one student
and have them write the beginning to a story.
Each student will add a sentence. Encourage
them to be as outrageous as they can. Share
the story with the class.

ALTERNATES:

Use a group story to record the events in a
field trip, a class party, to retell a movie.
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DILLY DILLY

PURPOSE:

Practice in the written poetic mode

PROCEDURE:

Teacher models some limericks. Students
generate some of their own. Students get into
pairs and finish some starter phrases. Allow
time for writing and student editing. Share
limericks.

EXAMPLE:

Dilly Dilly Piccalilli,
Tell me something very silly.
There was a man. His name was Joe.
And in his hair he wore a bow.
ACROSTIC POEMS

PURPOSE:

Practice in the written poetic mode

PROCEDURE:

Generate a list of naming words. As a group
make a poem. Use each letter as the first
letter in a phrase that describes the word.
Allow students to choose a word and write a
poem.

EXAMPLE:

H

0
Love abounds
I

Dad carves turkey
A

y
Special times
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EMOTION POETRY
PURPOSE:

Practice in the written poetic mode

PROCEDURE:

Brainstorm a list of emotion words. Have
students write a poem using the given form.

EXAMPLE:

First line - Give emotion a color.
Second - Tell how it smells.
Third - Tell how it tastes.
Fourth - Tell how it sounds.
Fifth - Tell how it feels.
Fear is black.
It smells of sauerkraut.
And tastes like sardines.
It sounds like silence.
And feels slimy like anchovies.
SONGS

PURPOSE:

Practice in the written poetic mode.

PROCEDURE:

Sing Three Blind Mice as a class. Write a new
song using the same r h ythmic pattern. Have
students write their own song.

EXAMPLE:

Two
Two
See
See
And
And
Two

tired teachers,
tired teachers,
how they yawn,
how they yawn,
they both fell asleep at their desk,
the principal came in and woke them up.
tired teachers.
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STORY STARTERS
PURPOSE:

Practice in the written expressive mode

PROCEDURE:

Story starters are used to spark imagination.
They should include, the setting, the initiating event and the internal response of the main
character's goal into the story. It is necessary for the writer to reword the story starter
in order to incorporate these elements in their
composition. The following questions could
help young writers:
Who is in the story?
Where does the story take place?
What happens in the story?
What does the main character want?
How does he get it?

EXAMPLES:

What do you like to do in the park?
you there? Who do you play with?

Who takes

What if you could talk to the animals? Which
one would be your best friend? What would you
talk about?
What if you could be a clown for a day? Would
you wear a happy face or a sad face? How would
you act?
You are a beautiful red rose growing in a
garden. Someone picks you. Where does he take
you? How do you feel?
You are in a big, dark cave. You want to get
out but you need a light. What do you do?
You are alone in your house. Someone knocks on
the door. How do you feel? What do you do?

CHAPTER FIVE
Summary and Recommendations
Summary
In the nineteen-eighties, a great deal of attention has
been focused on the public school system.

Demands for a

"return to the basics" have issued from the private and
public sectors.

Writing, a communication skill, has often

been mentioned as one of the neglected "basics."
This curriculum guide was developed because of the
inconsistent emphasis on the acquisition of writing skills
in the author's school district.

The project was to develop

a guide that would suggest developmentally based writing
activities.

The research showed a definite relationship

between oral language acquisition and written language
skills.

For that reason, oral language activities were

included with the written language activities.

The

activities were designed to provide practice in the
expressive, transactional and poetic voice.

Editing, as a

part of the writing process, was also stressed.
Recommendations
The need for concurrent development of writing and
language skills has been established by the review of the
literature.

However, there is a need to do more selected
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research on what makes writing instruction successful.
information is needed on the teacher's role in the
acquisition of written language skills.

More
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